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Abstract 

The article is discusses to such an aspect of speech activity as a monologue utterance. The authors suggest 

using visual materials as one of the options for successful monologue training for the development of monologue 

speech skills in English language learners. The purpose of this article to study the features of teaching coherent 

monologue speech in English lessons and to develop the cognitive processes of students, simultaneously include 

several educational aspects and contribute to the formation of motivation for stydy. 

Аннотация 

В статье рассматривается такой аспект речевой деятельности, как монологическое высказывание. Ав-

торы предлагают использовать визуальные материалы в качестве одного из вариантов успешного обуче-

ния монологу для развития навыков монологической речи у изучающих английский язык. Цель данной 

статьи - изучить особенности обучения связной монологической речи на уроках английского языка и раз-

вить познавательные процессы обучающихся, одновременно включать несколько образовательных аспек-

тов и способствовать формированию мотивации к изучению. 
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One of the most urgent problems in the methodol-

ogy of teaching a foreign language is the problem of 

teaching monological speech. Monologue statement is 

considered as a component of the communication pro-

cess of any level - pair, group, mass. Recently, in con-

nection with the change in the paradigm of general ed-

ucation, the requirements for the possession of mono-

logue speech have changed significantly. This required 

clarification of approaches to teach in monologue 

speech, conditioned by a personality-oriented paradigm 

that is close to the needs of a modern schoolchild" [1, 

p. 41]. We offer to implement a personality-oriented 

approach in teaching monologue speech through a sys-

tem of exercises built taking into account the level of 

language training, individual style of activity and inter-

ests of students, as well as through the selection of lan-

guage skills means that allow the student to express 

their individuality. Monologue speech is a type of 

speaking. Speaking as a type of speech activity is pri-

marily based on language as a means of communica-

tion. Language is a system of signs that has developed 

in the process of social activity. It is in speech that the 

expression occurs the language. Language acts as a 

means of communication between people, because it is 

understood both by the one who communicates infor-

mation, encoding it in the meanings of words selected 

for this purpose, and by the one who accepts this infor-

mation, decoding it, that is, deciphering these meanings 

and changing their behavior based on this information. 

A monologue is a series of logically and consistently 

related sentences that are united by a single content or 

subject of an utterance [14, p. 71]. In other words, a 

monologue allows you to describe an event, phenome-

non, object, express and expand a certain idea, express 

your attitude to a certain problem, argue E. N. Solovova 

highlights the following most important characteristics 

of the monologue: 

1. Purposefulness or conformity to the speech task. 

2. Continuous character. 
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3. Consistency. 

4. Semantic completeness. 

5. Independence. 

6. Expressiveness [31, p. 125]. 

It is the monologue that disciplines thinking. 

Building his statement logically, the speaker learns to 

think consistently. Composing a monologue, it is nec-

essary to build your statement in such a way as to con-

vey your own ideas. Therefore, when composing a 

monologue statement, the problem of choosing lexical 

and grammatical means is important. Since speech is a 

kind of speaking, it is essentially a verbal communica-

tion, a verbal process of communication with the help 

of language, which is carried out with the help of words 

with certain meanings, fixed in the social experience. 

In speech, language finds its expression. 

There is no single universally accepted definition 

of "monologue speech". Many scientists, psycholo-

gists, linguists, and educators E. I. Passov believes that 

there is no monologue or dialogue speech, but there are 

statements of different levels: at the level of a word, a 

phrase, a phrase, a super unit and a text [27, p. 98]. 

According to I. A. Zimnaya, a monologue is a 

smaller or larger part of a dialogue, always assuming 

the presence of an interlocutor [10, p. 85]. In accord-

ance with the definition of G. V. Rogova, a monologue 

is a form of oral coherent utterance, the presentation of 

thoughts by one person [28, p. 145]. 

The language form should be so developed by this 

time that it does not serve as an obstacle, does not pre-

vent students from thinking about the content of the 

statement. Also, there are speech-preparatory ones. 

They contain a micro-situation, according to which the 

student should speak. Although the sample statement is 

usually given in the wording of the task, the content of 

the statement is completely relevant to the speaker. Dif-

ferent authors necessarily distinguish these two groups 

of exercises. I would like to emphasize the main thing 

that speaking as a learning goal, that is, mastering the 

ability of coherent utterance and conversation, should 

be preceded by work on language and speech material. 

In other words, students need to provide sufficient 

training in the correctness of the phonetic, grammatical 

and lexical design of statements. The performance of 

the first group of exercises is associated with the use of 

speaking as a means of learning and it is reproductive, 

in the broad sense of the word, in nature. The second 

group of exercises provides students with the oppor-

tunity to creatively use the formulated skills in solving 

communication problems. At the initial stage, exercises 

are used to prepare for independent utterance. As al-

ready mentioned above, Weiser and Klimentenko con-

ditionally divide the exercises in oral speech into pre-

paratory and speech. The basis of speech exercises is 

the ability to speak out or conduct a conversation in 

connection with a topic or situation, that is, the ability 

to speak out or conduct a conversation in connection 

with a topic or situation. The focus of the speaker's at-

tention is no longer on the material being worked out, 

but on the content of the speech. The task of speech-

preparatory exercises is the assimilation of the material. 

Therefore, these exercises can take the form of both co-

herent statements and dialogues. The ability to express 

one complete thought, one statement on a topic at the 

level of one phrase is developed. The teacher names the 

topic, and the students take turns pronouncing any one 

phrase (more precisely, a sentence, because this is not 

speaking). If the student utters two sentences, then they 

can be two independent statements, there is no manda-

tory connection between them. Use such exercises of 

the following types: 

1. Reproduction - imitative reproduction of a 

speech sample. It is performed during the choral repro-

duction of the speech unit, but only after the teacher is 

sure that each student has realized its meaning and the 

new sounds have been worked out. Choral reproduc-

tion, first, involves all students at once, second, "re-

moves fear" from insecure students, and third, helps the 

teacher to hear inaccuracies in the reproduction of the 

speech pattern in individual students (and as a rule, he 

knows such students in a group), which he fixes in 

memory, in order to provide them with greater assis-

tance in individual pronunciation. The chorus can be 

repeated 2-3 times, after which it is necessary to indi-

vidually pronounce in the sequence strong medium 

weak student. Thus, the weak student gets the oppor-

tunity to hear the correct sound of the sample several 

more times. When performing an individual pronunci-

ation, the teacher ensures that the pronunciation is cor-

rect and corrects all inaccuracies. 

2. Substitution - the speech sample is filled with 

other lexical units known to students and thus condi-

tions are created for involuntary memorization of the 

grammatical structure, since the attention of children 

when performing this operation is directed to the se-

mantic (semantic) side of the utterance, since the re-

placement of words also changes the semantic content 

of the speech sample. Substitution is somewhat more 

difficult than the previous operation. If the reproduction 

does not require any changes in the sample from the 

students, then when substituting, he must remember the 

sample itself, understand which element of it needs to 

be replaced, remember the word given by the teacher or 

find it in memory, make a substitution and reproduce 

the sample with a new content. 

3. Transformation. The most difficult and very im-

portant for speaking is transformation and, therefore, 

requires careful training of students in its formation. 

Transformation exercises best shape your grammar 

skills. Transformation requires a lot of intellectual ac-

tivity of students, since when it is performed, a given 

sample is reconstructed, and for this it is necessary not 

only to know what needs to be done, but also to be able 

to do it quickly. For example, a teacher puts an object 

(a book) on the table and says: There is a book on the 

desk. Then he puts down two or three more books and 

says: There are books on the desk. Using different sub-

jects and varying their number, the teacher first gives 

the original statement in the singular, then this function 

is performed by one of the students, and the children, 

looking at the changed number of subjects, transform 

the statement into the plural. In the example given, stu-

dents must put the noun in the plural, and for this, dis-

card the indefinite the article, since it is not used in the 

plural, and add s to the noun; to coordinate the noun 
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with the verb, in this case is replaced by are and say: 

There are ...s on the table. 

4. Combining monologue statements with or with-

out a plan. It allows students to develop the skills of 

operating with different structures, depending on the 

task at hand. Students have great difficulty in combin-

ing the grammatical elements of structures known to 

them and the structures themselves when constructing 

statements. Therefore, they need to be taught to com-

bine the newly assimilated material with the previously 

mastered one. 

For example, students can be given a task to listen 

to a sample statement of 3 sentences and ask them to 

build a similar one. At the secondary level, the teacher 

should teach students the following: 

• Make oral reports on the topics covered 

• Express their attitude and explain it 

• Master new types of monologгу statements 

• Teach spontaneous speech 

At the senior level: 

Put statements based on unprepared speech-pre-

text stage (improving grammatical, phonetic, lexical 

skills) 

Text stage (working on the text - purposeful com-

menting on the material, the development of reproduc-

tion abilities) 

Here there are 2 sub-stages: 

Prepared monologue speech (report) 

Prepared monologue speech (story on request, 

statement of point of view). The statement is built with-

out a preliminary story of the teacher, without key-

words. 

Also, in the conditions of learning a foreign lan-

guage at school, you can talk about different levels of 

formation of monologue speech, depending on the cre-

ativity and independence that the student shows. 

Level I- reproductive. At this level, students ' 

speech creativity is not assumed, and, therefore, it is 

characterized by a lack of independence both in choos-

ing the language design (how to say it) and in determin-

ing the content (what to talk about), it is usually set 

from the outside. 

Level II- reproductive and productive. At this 

level, some elements of creativity and independence of 

utterance are already assumed. They can manifest 

themselves in varying the learned language material, 

using it in new ways. 

Level III – the level of productive monologue oral 

speech. It is characterized by the fact that the student, 

based on his language and speech experience, can ex-

press his attitude to facts and events, give an assess-

ment, and build a statement in accordance with his plan. 

Speaking, especially in monologue form, is very 

difficult for the student, both in their native and in a 

foreign language. It has to do with choosing what to say 

and how to say it, etc. As mentioned earlier, the for-

mation of this complex skill should proceed with the 

help of supports that can be associated with both the 

content and the form of presentation, as well as simul-

taneously with both. 

Monologue speech is very often used to control 

the speech activity of the student. Separate the external 

and internal monologue. In the context of foreign lan-

guage education, the value is precisely the external 

monologue directed by the speaker at the listener, and 

not at himself. In turn, an external monologue can act 

as a narrative about any events, a description, or a dis-

cussion on a specific topic. All these types of mono-

logue statements are characterized by the use of a cer-

tain set of vocabulary, grammatical and syntactic 

means, the completeness of the content, and duration. 

But, nevertheless, such common tasks as retelling close 

to the text (almost by heart), can be diluted with other 

more creative tasks. After all, it is clear that with a sim-

ple retelling, the student simply learns the necessary 

sentences, not always fully understanding their content 

[3, p. 158]. To avoid such situations, students should be 

interested in. To do this, you can suggest using visual 

aids. This need is due to the fact that the skills and 

abilities of monologue statement in a foreign lan-

guage are not required, not only in the conditions of a 

foreign language linguistic environment, but also in the 

framework of various state and international exams, as 

well as tests for knowledge of a foreign language. Such 

visual materials can be used to develop monologue 

skills. You can choose an online service as one of the 

image sources https://storybird.com/ [4]. 

The support for a monologue of the reproductive 

level can be a structural "skeleton", the purpose of 

which is to help students both remember and reproduce 

the text. The "skeleton" can be projected on the screen, 

written on a blackboard or on cards. For example, when 

showing a picture of a horse, the teacher offers the stu-

dents of the 2nd grade the following structural "skele-

ton": This is..., This is home .... He ..., He lives..., He 

eats .... He drinks .... I like... very strongly. 

Performing such a task on their own in the class-

room or at home, the student can make their own sup-

ports for the statement (and this should be taught). 

These can be keywords, individual important sen-

tences, or sketches (who can). 

In conclusion, it should be noted that school edu-

cation cannot sufficiently ensure the true mastery of 

oral speech. Therefore, taking into account the learning 

conditions and the nature of the monologue, it is advis-

able to establish 3 levels of mastery in secondary 

school: intermediate, advanced and high, taking into 

account different learning conditions (different types of 

schools). The general education school in its majority 

can provide an average level (it can be called basic), the 

main purpose of which is to form skills in reading and 

understanding texts and the development of oral speech 

based on the text in the form of description and narra-

tion. At the same time, such parameters of monologue 

speech as coherence and logical sequence must be pre-

sent. 
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Abstract 

This article analyzes the individual style of Harper Lee, whose works, such as "To kill a mockingbird" and 

"Go, set a watchman", have become masterpieces. These texts are comprehensively studied by students in Amer-

ican and European secondary schools. Her works reflect the life of American South in the XX century through 

different stylistic devices including lexical, phonetic and syntactic means. 
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In the 21st century, human-centered learning 

comes to the fore. In linguistics, anthropocentrism is 

also traced, since a language cannot be considered in 

isolation from its creator or author. The first studies of 

the individual author's style are associated with the 

names of Yu. N. Tynyanov, Yu. N. Karaulov and V.V. 

Vinogradov, who in the middle of the 20th century 

studied the linguistic personality on the extra linguistic 

level. [3, p. 89] In particular, V.V. Vinogradov intro-

duced the term "linguistic personality". [6, p. 175] 

Now it is a rapidly developing area, the study of 

which arouses enthusiasm not only among scientists-

specialists, but also among ordinary readers. The 

presentation of an individual author's style is closely in-

tegrated with the idea of a concept, since considering 

the manner of the writer, the writer draws attention to 

the key concepts that are found in his texts. 

For many years, the researchers have been analyz-

ing the artistic means of expressiveness of writers and 

poets. If the author chooses one or another method to 

create expressiveness, this reflects his picture of the 

world. The choice of linguistic models in the author's 

style depends on the writer's verbal activity and his mo-

tives [5, p. 92]. Such an individual author's style of the 

writer has received the concept of "idiostyle" in modern 

linguistics. 

Let's consider the concept of "idiostyle" in linguis-

tics. It has several definitions, but we will focus on the 

following. Idiostyle (individual style) is a system of 

substantive and formal linguistic characteristics inher-

ent in the work of a certain author, which makes the 

author's way of linguistic expression a unique embodi-

ment in these works [7, p. 8]. 

The study of the language of fiction provides am-

ple opportunities for analyzing the linguistic personal-

ity, therefore, the object of our research is the idiostyle 

of Harper Lee, and the subject is directly the main com-

ponents of her idiostyle, such stylistic devices as slang, 

metaphor and repetitions, to name but a few. 

Since the action of the novels "To kill a mocking-

bird" and "Go, set a watchman" takes place in the South 

of America in the 20th century, Lee's characters tend to 

use slang, which consists of typical expressions (ain't, 

wanta, yessum, I'll knock you bowlegged), as well as 

grammatical errors inherent in people of that time and 

place of residence. 

In the novel, epithets are freely presented, which 

accentuate its general qualities, features and signs in 

objects or phenomena. For readers, epithets are pre-

sented as pictorial images that emphasize their distinc-

tive properties [4, p. 55]. For instance: 

1. an ominous voice 

2. a pompous, narrow-minded old lady. 

As a rule, epithets are formulated by adjectives. 

Lee, using them, emphasizes those properties and fea-

tures of the phenomenon she depicts, for which she 

wants to address the reader's attention. Through the ep-

ithet, the writer concretizes the actions and their prop-

erties. 

In the text "To kill a mockingbird" you can see 

such a lexical device as personification, one of the 

forms of metaphor. For example, "the ceiling danced 

with metallic light". Naturally, the ceiling cannot dance 

in the literal sense of the word, and this just adds ex-

pressiveness, since they were just reflections from 

buckets. The same with the example "Summer was our 

best season: it was sleeping on the back screened porch 

in cots". The inanimate phenomenon "summer" ac-

quires the qualities of an animate one, capable of 

"sleeping". If we consider the metaphor in this text, 

then it can be illustrated using the expression "A storm 

of laughter". Here there was a transfer of the phenome-

non of the storm to laughter [4, p. 51]. 
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