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Abstract 
The article provides methodological recommendations for the implementation of the proposed model of con-

textual education in professional preparation of future bachelors of science in law as a manifestation of the theo-
retical theories described above regarding the practical activities of educational institutions, thus completing the 
training system with practically-oriented materials. The essence of the recommendations reveals the author’s views 
of the prospects for the future development of the model and technology for the professional competence of future 
specialists and the possibility of their involvement in a real-life training system on the principles of contextual 
education. 

 
Keywords: bachelors of science in law, competences, contextual education, pedagogical conditions, profes-

sional training. 
 
Formulation of the problem. The problem of im-

plementation of the contextual education in profes-
sional training of future bachelors of science in law is 
justified by significant changes in the education system 
of Ukraine, in particular its legal field. The social de-
mand for high quality higher education greatly influ-
ences the requirements for professional training of fu-
ture professionals, thus requiring the implementation of 
this training, which would combine basic knowledge 
with innovative thinking and practice-oriented ap-
proach. 

Analysis of recent researches and publications. 
The following scientists have devoted their works to the 
implementation of the contextual education in profes-
sional training: A. E. Artemova, I. Beh, G. V. Belenka, 
V. V. Zhelanova, O. Kopilenko, O. O. Krasovska, and 
R. M. Prima, et. al. Nowadays the provision of the rec-
ommendations for the implementation of the contextual 
education in professional training of future bachelors of 
science in law is becoming more relevant, and thus 
shall be covered in this article. 

The purpose of the article is to provide recom-
mendations for the implementation of the contextual 
education in professional training of future bachelors of 
science in law. 

Statement of basic materials. The goals of form-
ing the professional competence of future professionals 
are achieved not only during the study of educational 
subjects and the organization of the whole learning pro-
cess in the educational institution, but also through its 
connection with other important aspects of student life. 
Subject integration should not be limited to traditional 
interdisciplinary relationships, and therefore it should 
be based on several approaches, which aim to create 
professional competence in interaction, such as educa-
tional subjects of a single educational branch; educa-
tional subjects of separate educational branches; class-
room and independent activity on the subject; basic 
subjects and additional education (sections, workshops, 
clubs, courses, etc.); educational activity in subjects 
and extracurricular activity of students and group mem-
bers; classroom and extracurricular activities of stu-
dents. 

It is necessary to establish appropriate forms and 
methods of student activities taking into account the 
following provisions: various types of lectures, busi-

ness games, seminars, individual study; methods of ex-
perimental observation, questionnaires, etc. The main 
goal is to master various means of obtaining knowledge 
(accumulation, organization, differentiation of 
knowledge, etc.). 

Business games should occupy a key role in prac-
tical classes. V. Zhelanova notes that a special place is 
occupied by simulation forms of learning organization 
based on active learning activities in the pedagogical 
tools of the contextual education technology, in which 
a student has an opportunity to master a comprehensive 
professional activity or its significant part in the process 
of its simulation. In turn, learning organization simula-
tion forms are divided into game and non-game. It is 
necessary to clarify that only some aspect of the subject 
is simulated in non-game learning forms. Game learn-
ing forms are based on simulation in the form of a game 
according to certain rules. This is the essence of the 
business game [4].  

The researcher also notes that the business game 
is one of the basic forms of the contextual education 
and quasi-professional activities, and has obvious ad-
vantages, namely: the use of business games in the sys-
tem of professional training of future bachelors of sci-
ence in law at the universities allows one to bring the 
educational process to professional activity as close as 
possible, and take into account the realities of the mod-
ern educational institution; the student experiences var-
ious situations in specially created conditions which al-
low him to form world view, make decisions in the con-
flict situations, stand his ground, and develop skills of 
team work [4]. Thus, it is necessary to develop techno-
logical and organizational stages, and take into account 
the following aspects for the implementation of the ed-
ucational game [7]: 

1. The preparatory and organizational psychologi-
cal stage involves the formation of students' positive 
motivational approach. 

2. The game planning includes selecting a topic 
for the game and key topics from the program aiming 
at developing a game plan. 

3. The target guidelines of the academic team are 
the final consolidation of functional roles in accordance 
with the developed plan of the educational simulation 
game and explanation of responsibilities, prevention of 
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mistakes; audience preparation, didactic and multime-
dia equipment; selection of criteria and instructions for 
the analysis of the stages of the game. 

4. Implementation of the game involves the 
choice of strategies for a teacher and students, such as 
the role of moderator for a teacher; application of quasi-
professional situations and actions by students. 

5. The game analysis and evaluation are the iden-
tification of strengths and weaknesses in students' ac-
tions; assessment of the content and methodological 
content of the didactic structure of the lesson by stu-
dents; pedagogical practicability of forms, methods, 
tools, and means of specific actions, situations, and the 
whole game; creation of a favorable microclimate for 
summarizing the overall results; reflection. 

The reflexion paradigm of education is close to the 
student-centered in its essence. It uses its structural 
component in some cases. These paradigms of educa-
tion combine the presence of two equal subjects and 
their conscious interaction. However, we believe that 
the combination and reassessment of these methods in 
a reflection paradigm is possible only within the tech-
nology of the contextual education. It must be noted 
that I. Beh determines the main vectors of student-cen-
tered approach in education as the maximum individu-
alization of the educational process, integration of the 
content of professional, psychological, and pedagogical 
disciplines, thus creating conditions for self-develop-
ment, self-realization of needs and natural abilities of 
future professionals, etc. [2, p. 124].  

According to the works of the scientists [12], 
changes in the learning result assessment system are the 
main differences between the competency building ap-
proach and the traditional incompetency approach. 
Their differences shall be described in details below. 

1. Object of evaluation. Subject knowledge and 
skills are assessed under the traditional approach, 
which are the main objects of evaluation. When a stu-
dent "knows" and "is able" - good; and if he "does not 
know" and "is not able" - bad. The contextual education 
uses more complex and "invisible" requirements for the 
evaluation of results, which are competencies. 
Knowledge and skills in this case are not self-sufficient 
components, but are indicators of professional skills. 
Thus, teachers and students must realize that competen-
cies in fact always manifest themselves in the form of 
skills ("managed" or "failed" to solve a particular situ-
ation). Other components of competence manifest 
themselves indirectly, motivating the mastering of 
skills that can be showed in the process of solving prob-
lems by observation. 

2. Subject of evaluation. The full-fledged subject 
of evaluation is the teacher in traditional approaches. 
Such an evaluation cannot be considered as correct in 
the contextual education. This is due to an important 
and essential feature of competence which includes 
special characteristic of the human personality, such as 
competent in one or another area of life and activity is 
one who can assess his own level of competence. The 
ability of a person or professional to perform self-as-
sessment in a particular area is a prerequisite and a sign 
of competence. A student who is unable to assess his 
knowledge and skills in a particular area, or who eval-
uates them wrongly (for example, prone to fraud, over-
estimation), cannot be considered competent in this 
area. Therefore, the key task of introducing a compe-
tency-based approach in higher education institutions is 

to teach students the skills of collective and personal 
self-assessment, and at a certain stage (graduation 
courses) delegate to them the authority to assess the re-
sults of their own education. We should not forget that 
a competent person is able not only to assess the param-
eters of his knowledge and skills, but also to give a de-
scription (at least approximate) of their limits, which is 
the limits of his competencies in this area. 

3. Evaluation criteria. Traditionally, evaluation is 
based on one of two methods: the teacher's subjective 
assessment of the quality of the student's response or 
work performed by comparing it with a certain standard 
contained in the teacher's head, and which is often 
downgraded taking into account certain mental abilities 
of a student; mechanical quantitative counting proce-
dure. The grade is determined by the number of mis-
takes (for example - dictation in the Ukrainian lan-
guage, external assessment tests). 

Both assessment methods are not acceptable in the 
contextual education. This approach requires a set of 
objective and at the same time qualitative criteria. The 
technique in which they are used is called criteria-based 
assessment. The criteria are objective indicators of a 
specific parameter, such as knowledge, skills, abilities, 
or competencies, expressed by the method of observing 
the progress of the problem solving or the method of 
analyzing the achieved result. The criteria should be 
linked to different levels of competence, for example: 
low, medium, high, then the assessment is considered 
as criteria-based. 

There are three forms of teacher evaluation activi-
ties in the classroom in terms of the competency ap-
proach. 

Public speech. If the question is asked by a 
teacher, a student's answer is addressed to the whole 
group and is considered to be a public speech. 

The rules for public expression of the result of ed-
ucational activities, such as an oral response or presen-
tation of the implemented project, should and can be 
developed and clarified in a discussion between a 
teacher and students in the competence approach.  

A student's personal response should be used by a 
teacher to develop communicative competence; group 
response (presentation) should be used to develop eval-
uative-reflexive competence.  

A teacher must draw students' attention to the 
practical and / or theoretical significance of the material 
taught to students during a public speech in the contex-
tual education.  

The general questioning should be designed taking 
into account not only a student's reproduction of facts 
and knowledge. A teacher should choose questions that 
imply ambiguous answers or several correct answers. 
This is usually a reason to start a discussion in which 
all students are involved. Participation in the discussion 
should be considered as a kind of role play of students 
in the educational position of an expert. This point is 
very important, because the position of an expert is one 
of the essential personality traits that is competent in a 
particular area. 

Evaluation of tests, individual, and practical works 
also has its own characteristics. The teacher must pre-
sent students the criteria for evaluating their work in the 
contextual education. The criteria should be clear and 
unambiguous before starting an activity and available 
for students from the beginning of the study of the topic 
/ section. 
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Based on the results of the test, a teacher is obliged 
to explain his assessment of the quality of the student's 
work (individually or in a group). The emphasis should 
be given to well-performed works and the relative pro-
gress of students who previously fell behind (creating a 
situation of success). 

A portfolio is one of the methods of assessing the 
educational progress of students, which is most con-
sistent with the competency approach. The portfolio is 
a folder of the student's academic achievements, which 
clearly characterizes his progress in the development of 
professional abilities. The portfolio is not only a means 
of assessment, but also a kind of a tool, a handbook 
compiled from various sources with the help of students 
and a teacher. 

It should be noted that the portfolio as an educa-
tional product and a kind of monitoring technology of 
professional training result is largely aimed at identify-
ing the following indicators: objectively available level 
of mastery of skills and abilities, difficulties in master-
ing educational material, learning motives, cognitive 
interests, level of mental activity, critical attitude to ed-
ucational activities, etc. But most importantly, it con-
tributes to the "objectification" of awareness in the field 
of self-organization and self-evaluation, which is the 
ability to analyze, summarize, systematize, where the 
"internal mechanism" of authentic assessment is a re-
flection of their own educational trajectory, learning ac-
tivities, academic and personal achievements of a stu-
dent [10]. Based on the above-mentioned characteris-
tics, it is quite appropriate to consider the portfolio as 
an alternative way to traditional forms of evaluation, 
which allows one to solve the following tasks [9]:  

 track the dynamics of individual and profes-
sional development of each student;  

 objectively characterize his readiness to show 
mobility in professional activities;  

 ensure the formation of self-design skills of 
professional development of the future bachelor of sci-
ence in law on the basis of adequate perception and as-
sessment of their strengths and weaknesses;  

 provide qualified assistance in choosing areas 
of self-development, activation of personal strengths 
and abilities of a student, building their own trajectory 
to achieve the goal, which is the formation of a profes-
sionally mobile bachelor of science in law;  

 evaluate the individual educational, profes-
sional, and personal achievements of a student. 

Each material or group of materials included in the 
portfolio is accompanied by a short note from a student: 
what he has achieved, what conclusions can be made 
and on the basis of what data. All materials in the port-
folio are usually accompanied by a date to track the pro-
gress of a student. 

Another type of portfolio is the project portfolio, 
which also allows one to assess the degree of formation 
of key competencies of students, which are formed and 
disclosed in the project activity. Depending on the type 
of a project such a portfolio can be both individual and 
group. 

The portfolio plays not only the role of a special 
form of assessment, but also combines all possible 
forms for assessment in the contextual education. This 
is possible based on the fact that: a student uses his port-
folio for self-assessment of results and assessment of 
the dynamics of his progress in a particular compe-
tence. The portfolio, its content, and progress can be 

assessed by a teacher. The portfolio can be presented to 
colleagues, teachers, and parents, the group portfolio of 
students can be created for self-assessment in a group. 

The whole portfolio, its individual parts, and the 
presentation of the portfolio itself can be evaluated. In 
any case, the evaluation criteria must be known in ad-
vance, revealed and agreed with the students. 

It has been proven that even a trained teacher who 
begins to implement the contextual education is not al-
ways ready to immediately abandon the traditional 
methods of activities and thinking. For example, one of 
such methods is the following: a teacher believes: the 
main aspect is what is under controlled, the rest is less 
important. Subject knowledge and skills are assessed in 
exams, as well as in the process of assessment and com-
petence evaluation, thus the formation of professional 
competencies, although considered a priority, but still 
occupies the second place. According to this stereo-
type, a teacher neglects such stimulating and educa-
tional methods as a team work of students in a class-
room, the opportunity to create something with their 
own hands, conduction of independent quality work, 
and taking responsibility for the work of others. All the 
above requires significant time and moral resources. 
The risks of non-fulfillment of a program and the de-
crease in the quality of student training are increased 
(according to the "traditional" model) 

The large-scale work models, such as training 
studies or group projects, are particularly complex. 
This requires the allocation of special time resources (at 
least one or two classes) in order to present students 
with basics of self-organization in practice, which is 
necessary when working in groups: division of students 
into groups, joint setting of goals and plans, division of 
roles, mutual assistance, preparation of a joint presen-
tation, etc. There are other options if the study time is 
not enough. First one: involve a group supervisor to the 
project, use educational hours to create primary skills 
of self-organization of project groups, which is the ba-
sis of cooperative competence. Second one: devote a 
special subject course or additional course (if there is 
such an opportunity) to this topic, so that the team could 
form "basic" (organizationally prepared) students. 

In addition, teachers who implement a compe-
tency-based approach may not always be able to show 
the results of their work to a skeptical examiner, pro 
vice chancellor, rector of an educational institution, or 
parents. This is a real problem because building com-
petence, as opposed to knowledge transfer, is a long 
process. The results in the formation of competence, 
which is carried out systematically, for example, in the 
first year of studies, are likely to be most noticeable 
only in the second or third year of studies. In this case, 
it is really important to understand the need for such 
activities, as well as support the actions of teachers by 
the administration of the institution, students and par-
ents, because it is impossible to achieve new results us-
ing old models. 

Some professional skills are subject-oriented. But, 
in contrast to educational disciplines, they do not have 
scientific knowledge, but instead they contain practical 
activity content and involve special subject skills. The 
basis of these competencies is the readiness for trans-
formational activities with certain subjects. However, if 
all basic competencies of a graduate must be formed, 
without any exceptions, then the number of established 
professional subject competencies is limited only by 
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the chosen specialty and, as a rule, does not exceed two 
or three. 

Disciplines are developed independently of each 
other in the traditional approach. The connections be-
tween them are presented at best at the level of high-
lighting general concepts. From the standpoint of the 
competency approach, it is necessary to develop the 
general education program instead of developing the 
curriculum of individual specialties, as educational re-
sults in an educational institution are achieved through 
various activities. Thus, active attention should be paid 
to interdisciplinary relationships and analysis of the 
contribution of some areas of law to others. In turn, 
teachers must be willing to interact and develop coop-
erative competencies. The attitude to pedagogical ac-
tivity as an autonomous phenomenon is outdated in the 
contextual education. 

Training and professional practice is of excep-
tional importance in the field of formation of profes-
sional competence of future bachelors of science in law. 
Many researchers have proven that a clearly defined es-
sence and organization of practical training, taking into 
account the direct connection with the theory, is one of 
the easiest ways to high professionalism of future bach-
elors of science in law. 

The practical training of students means the conti-
nuity and consistency of its implementation in order to 
obtain practical knowledge and skills in accordance 
with different educational and qualification levels: 
bachelor, specialist, master. The list of all types of prac-
tical training is defined in the curricula. The following 
types of practical training are provided at the Faculty of 
Law [8]:  

 training (practical training in local govern-
ment bodies, local executive bodies, enterprises, insti-
tutions and organizations, regardless of form of prop-
erty); 

 production practice (internship in judicial and 
law enforcement authorities); 

 undergraduate (internship in local government 
bodies, local executive bodies, enterprises, institutions 
and organizations, regardless of form of property, judi-
cial and law enforcement authorities, taking into ac-
count the specialization of training); 

 master's degree (internship on the basis of 
higher educational institutions of Ukraine, as well as in 
local government bodies, local executive bodies, enter-
prises, institutions and organizations, regardless of 
form of property, judicial and law enforcement author-
ities). 

During the internship, students not only consoli-
date and expand the theoretical knowledge learned in 
the process of mastering general and special legal dis-
ciplines, but also acquire skills and abilities of practical 
legal activity. 

The educational institution directs the process of 
training of future specialists to meet the social demand, 
that is introduces training of professionally competent 
individuals who are able to effectively perform their 
duties, carry out corrective and preventive work, estab-
lish cooperation with upper and lower-level colleagues, 
etc. 

The methods of interaction are used at the first 
stage, which ensure the introduction of an individual 
into professionally oriented educational activities, as 
well as the distribution of actions of a teacher and stu-

dents (teaching and learning). Reproductive (simu-
lated) and supported by a teacher actions of students are 
used at the second stage. Self-regulatory, self-motivat-
ing and self-organizing actions are used at the third 
stage. Such stages of educational process require the 
gradual use of different methods: from explanatory, il-
lustrative, and reproductive at the first stage, to problem 
presentation and partially exploratory methods at the 
second stage and research methods at the third stage 
[3]. 

One of the effective and efficient ways of quality 
training is to involve students in practical professional 
activities. The “legal clinics” have been introduced in 
Ukraine since 1995 in order to solve this problem [6, p. 
18]. The basic goal of such activities is to stimulate the 
level of practical training of law students, as well as to 
create opportunities for representatives of socially vul-
nerable groups to receive legal aid free of charge. The 
legal clinics quickly proved their effectiveness, and 
their activities grew into an effective form of practical 
training, which in turn led to the emergence of the "clin-
ical legal education”. 

The legal basis for the establishment of clinics as 
structural units of higher education institutions was the 
Standard Regulations on the Legal Clinic of Higher Ed-
ucation Institutions of Ukraine (hereinafter - the Regu-
lations) announced by the Order of the Ministry of Ed-
ucation and Science No. 592, according to which rec-
tors of higher education institutions that carry out 
training in the field of "Law", regardless of form of 
property and subordination, must ensure the establish-
ment and operation of legal clinics [11]. 

The clinical legal education differs from the tradi-
tional method of legal education. Professors teach stu-
dents the principles of law, regulations, codes, and rules 
in the methodology of traditional education of law 
schools. In a legal clinic, students mostly represent real 
clients under the supervision of professors who them-
selves are or have been law practitioners. These teach-
ers teach students practical skills, such as conducting 
interviews with a client, giving advice to clients, con-
ducting negotiations, ensuring ethical protection of the 
client's interests [5, p. 260]. А. Artemova believes that 
legal clinical education provides an opportunity for stu-
dents to apply their knowledge in practice and helps to 
address issues of national importance, which is the as-
sistance to socially vulnerable groups and legal educa-
tion of population [1, p. 147]. 

Thus, the legal clinic is an effective method of in-
creasing the level of practical training of lawyers in 
higher education institutions. Most of the leading insti-
tutions of higher education in Ukraine provide practical 
training for lawyers by involving them in professional 
work in a legal clinic. It is necessary to involve people 
with practical legal experience in order to increase the 
efficiency of legal clinics. 

Conclusions. Thus, the step-by-step learning sys-
tem of professional competence of future bachelors of 
science in law which is based on the principles of the 
contextual education, requires constant inclusion of 
subjects of educational process in practical work and 
guarantees the creation and development of profession-
ally significant skills and the possibility of transition of 
personal and educational achievements of future spe-
cialists in the field of professional (practical) activity. 
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The contextual education of future bachelors of 
science in law is revised during lectures, seminars, la-
boratory and practical classes, research activities car-
ried out by students in accordance with the curriculum 
and research activities based on student initiative and 
supports the educational process and content of practi-
cal training. 

The educational activity of students during the in-
ternship, which is recognized as an adaptation period 
for the work of future professionals, is complex. Stu-
dents carry out various activities. Therefore, the activ-
ity of students in the period of internship requires the 
manifestation of significant willpower, hard work and 
a positive approach to professional activity, because the 
activity of lawyers consists of a constant solution of 
various legal problems and issues. 

During the internship, students master the ele-
ments of research activities. Future specialists develop 
skills of analysis of phenomena, determination of mo-
tives and essence of activity in the course of work on a 
scientific problem. They learn to identify the 
knowledge needed to solve the problem, to apply effec-
tive methods and techniques, to reflect and evaluate the 
effectiveness of the work performed, which guarantees 
the formation of all components of professional com-
petence. 
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Abstract 
Vocabulary acquisition is related to how people expand the number of words they understand as they learn a 

new language. Knowledge of words in a second foreign language (SFL) is essential for the learner to understand 
the written text well and to be able to convey basic ideas using vocabulary. Mass media are playing an essential 
role in human life. This article focuses on features of mass media to be used by teachers for improving vocabulary 
competence of students and the opportunities of mass media in developing English vocabulary. 
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Mass media is a tremendous source of information 

for individuals as well as society. Books, magazines, 
newspapers, records, radio, television, internet media, 
movies, all of these are considered mass media that 
reach out to millions at one time. In the upcoming 

years, the media will become more prevalent. Compre-
hending media and their impact would be essential to 
their wise use. Everybody is influenced by the mass 
media in one way or another on a regular basis, when 
you read a science paper, when you turn on the radio in 
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